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Brighton Museum & Art Gallery

How Do We Know About History?

An Information Pack for Teachers

Using evidence across history such as artefacts, oral histories, photographs, 

maps and personal letters this is a great introduction to any historical topic. 

What is primary and secondary evidence? How do we build a picture of 

the past? 
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Sake Deen Mahomed, Thomas Mann Baynes, c1810
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Introduction

The How Do We Know About History handling session consists of a range of objects and ephemera relating to 3 different Brightonians.  The artefacts invite pupils to think about how we use primary and secondary evidence to build up a picture of the past.
The session allows pupils to ask and answer questions and make deductions about the 3 characters and also the reliability of the evidence in front of them. It also aims to develop their skills of empathy for other people’s experiences through close observation and discussion. 

This pack is intended to give a brief introduction to the session, the evidence and the way they are used at the museum. The session supports areas of the KS2 and KS3 History, Citizenship and Literacy programmes of study.
The pack also provides general information about the museum, suggestions for planning and preparing for a visit, and some background information for your visit.

Outline of the session

The session lasts one hour. 

Pupils work in three groups. Each group is given a selection of primary and secondary evidence – artefacts, ephemera, films, costume and oral histories that can be examined closely. Pupils explore and investigate the artefacts in order to make deductions about a person living in Brighton. Their quest will be to tell us as much as they can about the person based on the evidence they see. The three groups move around the tables so they are able to handle all the artefacts on each table.
The accompanying adults are asked to support the children’s learning at certain points throughout the session by encouraging discussion, posing questions, making suggestions, looking for evidence and encouraging close observational work. 

Following this close observation work, the museum teacher will lead the children in a whole class discussion about what they have found out – what they think is fact, what is a guess or opinion and what they knew already from their own knowledge. 

Group organisation 

Please make sure that you have organised the class and the adult helpers into groups of three for the handling session.

Aims of the Session
The session aims to support the following areas of the curriculum:

History curriculum

1. Use primary and secondary sources to discover about the past

2. Ask and answer questions to find out about the past

3. Make links with people in the past 

4. discuss the types of evidence we have that helps us to know about history.

5. increase understanding of the types of evidence used to interpret history

6. increase understanding of bias in evidence and opinion

Literacy curriculum (Group discussion and interaction)
1. Make different types of contribution to groups, adapting their speech to their listeners and the activity 

2. Take different views into account and modify their own views in the light of what others say 

3. Qualify or justify what they think after listening to others' questions or accounts 

4. Use different ways to help the group move forward, including summarising the main points, reviewing what has been said, clarifying, drawing others in, and reaching agreement, considering alternatives and anticipating consequences
The session provides opportunities for

1. Discussion

2. Observation

3. Questioning

4. Speaking and listening

5. Describing (speaking, writing, drawing)

6. Deduction and/or interpretation

Social skills

1. Co-operation

2. Respect for things/other people
National Curriculum Links

National Curriculum Links

KEY STAGE 2: Curriculum 2000
	HISTORY: KNOWLEDGE, SKILLS & UNDERSTANDING

	Chronological Understanding


	· place events, people and changes into correct periods of time

· use vocabulary relating to the passing of time (ancient, modern, BC, AD, century and decade)

	Knowledge and Understanding of Events, People and Changes in the Past


	· characteristic features of the periods and societies studied, including the ideas, beliefs, attitudes and experiences of men, women and children in the past

· the social, cultural, religious and ethnic diversity of the societies studied, in Britain and the wider world

· identify and find reasons for, and results of, historical events, situations, and changes in the periods studied

· describe and make links between the main events, situations and changes within and across the different periods and societies studied

	Historical Enquiry


	· how to find out about the events, people and changes studied from an appropriate range of sources of information (such as museums and archives)

	Organisation and Communication
	· recall, select and organise historical information

· use dates and historical vocabulary to describe the periods studied

· communicate their knowledge and understanding of history in a variety of ways


	ENGLISH (SPEAKING & LISTENING)

	Group Discussion and Interaction
	· make contributions relevant to the topic and take turns in discussion 

· vary contributions to suit the activity and purpose, including exploratory and tentative comments where ideas are being collected together, and reasoned, evaluative comments as discussion moves to conclusions or actions 

· qualify or justify what they think after listening to others' questions or accounts 


	CITIZENSHIP

	Preparing to be Active Citizens
	· reflect on spiritual, social and cultural issues, using imagination to understand other people’s experiences


Key Stage 3: Curriculum 2008

	HISTORY: Key Concepts, Key Processes, and Curriculum Opportunities

	Chronological understanding
	· understand and use appropriately dates, vocabulary and conventions that describe historical periods 

	Cultural, ethnic and religious diversity
	· understand the diverse experiences and ideas, beliefs and attitudes of men, women and children in past societies and how these have shaped the world

	Change and continuity
	· identify and explain change and continuity within and across periods of history

	Significance
	· consider the significance of events, people and developments in their historical context and in the present day

	Interpretation
	· evaluate a range of interpretations of the past to assess validity

	Historical enquiry


	· identify and investigate, individually and as part of a team, specific historical questions or issues, making and testing hypotheses

· reflect critically on historical questions or issues

	Communicate about the past
	· communicate their knowledge and understanding of history in a variety of ways, using chronological conventions and historical vocabulary

	Using evidence
	· identify and investigate, individually and as part of a team, specific historical questions or issues, making and testing hypotheses

· reflect critically on historical questions or issues

	Curriculum opportunities
	· investigate aspects of personal, family or local history and how they relate to a broader historical context

· appreciate and evaluate, through visits where possible, the role of museums, galleries, archives and historic sites in preserving, presenting and influencing people’s attitudes towards the past

· make links between history and other subjects and areas of the curriculum, including citizenship

	ENGLISH  Key Processes

	Reading


	· extract and interpret information, events, main points and ideas from texts

· infer and deduce meanings, recognising the writers’ intentions

	CITIZENSHIP Key Concepts

	Rights and responsibilities
	· explore different kinds of rights and obligations and how these affect both individuals and communities

	Identity and diversity
	· explore community cohesion and the different forces that bring about change in communities over time


Brighton & Hove Museums 
Guidelines and Risk Assessment for Schools

Brighton Museum & Art Gallery 

BEFORE YOUR VISIT

· Please ensure that students have pens or pencils and clipboards if necessary.

· The students should wear suitable footwear. 
· Please ensure that you have enough adults to provide adequate supervision for your group. Minimum staff ratio is 1:10 KS1+2, 1:15 KS3. 

· All group leaders and accompanying adults must have a copy of the confirmation letter and a group leader’s sheet that lists the itinerary for the day.

ON ARRIVAL

· Groups must arrive at least five minutes before their first activity is due to start. The teacher in charge should escort the group into the main entrance of the museum and report to the Information Desk. It is essential that you tell us how many students and adults are in your group. 

GALLERY VISITS

· School parties must remember that the museum is open to members of the public as well. Please supervise your group so they do not block walkways or displays. It would be very helpful if group visits to different galleries are staggered. Worksheets can be distributed before entering the exhibition. A range of worksheets can be downloaded from the museum’s website at www.brighton-hove-rpml.org.uk.

TEMPORARY EXHIBITIONS

· The temporary exhibitions on the first floor change every 3-4 months. There will be warning signs on the door if the content of the exhibition is unsuitable for particular age groups or contains sensitive material. Please take note of this before allowing students in. 

PHOTOGRAPHY

· Photography is allowed throughout the museum. Occasionally photography will not be allowed in the temporary exhibition galleries and there will be a sign on the door to indicate this. When taking photographs please be aware of other visitors around you and ensure you do not block gangways or disturb others. 

TEACHING SESSIONS 

· If you have pre-booked a teaching session with a museum teacher please report to the Information Desk where your teacher will meet you and escort you to the education rooms. 

ACCESS AND SPECIAL NEEDS

· All areas of Brighton Museum & Art Gallery are accessible for wheelchair users and people with limited mobility. Please inform Museum Learning of any access or special needs requirements when booking your visit.

· Sessions can be adapted to suit individual groups. Please discuss any specific requirements with Museum Learning when booking your visit.

MUSEUM SHOP

· Students must be accompanied by a teacher or adult at all times. 

LIFT

· The lift is primarily intended for elderly and disabled visitors. Please tell your group this before the visit. The lift is situated in the World Art gallery on the ground floor and the Fine Art gallery on the first floor.

TOILETS

· There are toilets on the ground floor and in the basement by the education rooms. There are accessible toilets on the ground floor by the education rooms and also on the first floor by Brighton History Centre.

SCHOOLS’ LUNCH ROOM

· School groups can picnic in the Pavilion Gardens in good weather.

· The Lunch Room is heavily booked so schools must adhere strictly to their allotted time. Please show your confirmation letter to staff at the Information Desk and they will escort you to the Lunch Room. If you are paying on arrival please pay at the Museum Shop. Please ensure that your group places all litter in the bins provided.

BEHAVIOUR IN THE MUSEUM

· Teachers are responsible for the behavior of their groups throughout the visit. Please ensure that your party is divided into small groups and that a member of staff or responsible adult is in charge of and in sight of each group. Other visitors must not be disturbed by inconsiderate behaviour.

· No food or drink, including sweets, may be consumed anywhere in the museum, except the Lunch Room and the Café.

· It is not permitted to touch any of the exhibits on display. This is for their long-term preservation and for safety reasons. 

· We regret that failure to abide by these rules may result in the group being asked to leave the building and future visits by the school being stopped.

TO GET THE MOST OUT OF INDEPENDENT VISITS
· Please ensure that you have a structured day and that your students and all accompanying adults know what the itinerary is. If you have any queries regarding exhibitions or activities please let us know well in advance of your visit if possible. It is very helpful if you contact us before your visit so we can monitor how many people are in the museum and advise you on the best time to visit. 

· Please ensure that your students have been given something to do and know why they have come to the museum. Occasionally students are left to wander with nothing to do, which has potential for negative behaviour and can lead to increased safety risk and disturbance to others.

· Care and consideration must be given to all other users of the museum.

HEALTH AND SAFETY

· The museum has staff fully trained in first aid should you need assistance. In this event please alert your museum teacher if you have one or another member of museum staff.

· It is essential that groups adhere to our rules and regulations regarding running in the galleries, down the stairs etc. This helps to prevent accidents and ensures that all visitors to the museum have a safe visit.

· The museum has full evacuation procedures in case of emergency or fire. All fire exits are clearly marked and all staff have received training in evacuation procedures. Please ensure that your group understands the importance of following such procedures in the event of an evacuation.

· The museum has £25 million Public Liability Insurance cover.
TRAVEL AND PARKING

· Brighton Museum & Art Gallery can be reached by the following buses 
1. 1A. 2. 2A. 5. 5A. 5B. 7. 12. 12A. 13. 14

14B. 14C. 17. 20. 21B. 22. 24. 25. 25A 
26. 27. 27A. 28. 28B. 29. 37. 38A. 40. 46

46A. 47. 49. 49A. 50. 50A. 52. 55. 56. 57

59. 77. 81. 81A. 81B. 81C. 87. 273. 700
· Coach drop off point is in Church Street BN1 1UD

· Minibus and car parking is available for disabled group visitors but must be booked in advance. Please tell us the registration number of the vehicle when you make your booking. 
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Brighton Museum & Art Gallery

Generic Hazard Sheet – Organised visits

This sheet will enable schools or groups to use this information for the development of visit risk assessments as required by statutory regulations on health and safety.

The following hazards have been identified as being inherent to visits to and use of Brighton Museum & Art Gallery and its facilities. These hazards are themselves subject to individual risk assessment by this organisation. This list may not include all hazards that may be present and the Council does not accept liability for omissions to this list.

Control measures indicated are for guidance only and the group must satisfy itself as to their suitability. 

	Hazard
	Recommended Control

	Fire
	Evacuate immediately on alarm or if asked by museum staff. Follow all evacuation instructions.

	Collision with objects on display
	No running. Follow instructions on behaviour from staff.

	Reckless behaviour – injury to self and others
	Verbal instruction and adult supervision

	Trips, slips, falls
	No running. Beware of changing light levels and changing floor levels. Beware of group members and group leaders looking at displays and not at floor. Verbal instruction on hazards.

	Doors
	Beware of trapped fingers, automatic doors and collision with glass doors.

	Passenger lift
	Supervision required

	Handling objects – physical injury or toxic reaction
	Follow instructions on behaviour. Do not place objects or hands in mouth or eyes. Wash hands afterwards.

	Arts and craft activities. 

Cutting and fastening, choking, paint, glue
	Use only equipment provided or recommended.

Follow instructions.

Adult supervision.

	Lunch Room
	Adult supervision required


October 2010

Group Leader’s Sheet
         Group Leader
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             Group Members



      Schedule for the day


     The group should collect information about

    They should use the following galleries/displays


    They need to


Please encourage pupils to ask questions and talk about the things they find. Ask them lots of questions to encourage them to look at the display closely. Can they find out more from the labels or objects around them? 
Pre Visit Activities 

A visit to Brighton Museum & Art Gallery will be most effective if it is embedded within your existing curriculum plans as part of an ongoing project, rather than a one-off experience.  The pre and post visit activities offered here provide a number of ways of making these links.

As preparation for your museum visit, it is particularly useful if children have already had experience of looking at and discussing objects in the classroom. 

Thinking about the past

· ask the pupils to think about a period is history that they know a lot about 

· make a list of all the things they know 

· add to this list  information about how they found these things out 

· add to this list opinions as to whether or not they know this information is fact
· what else would they like to know?

· how else would they find out? 
· set them the task of finding out as much more as they can and organising the     
information into primary and secondary evidence, fact and opinion

Post Visit Activities

A Famous Brightonian 

· can you think of a famous person who lived in Brighton? You can visit the My Brighton and Hove website for some ideas. 

· what can you find out about them? 

· write a biography of that person and present your information to the class – include things you know are fact and the things you think might or might not be accurate

A diary entry

Children can chose one person from the past and write a diary entry from them. 

· how will they chose?

· what can they find out about this person ?

· how are they going to find it out ?

· is it primary or secondary evidence? Fact or opinion?

· write a day in the life of this person as if you are them 

School History 

· what can you find out about your school? Can you find out enough to make an exhibition about it? 

· how old is it? 

· who designed and built it? 

· has it been added to over the years? 

· what has the school uniform looked like in the past? 

· who has the first Head Teacher? 

· what were the streets around it like when it was built? 

· has it always had the same name? 

· do you know anyone that used to go to the school that you could interview?

· can you write an account or record interviews of yourselves at school for children to have as evidence in the future?
House history 

· can you find anything out about the house you live in? 

· when was it build? 

· who used to live there? Can you find out on the census? 

· can you find any old photographs of the house or the street? 

Background information for teachers

This section is intended to give the teacher background information on some of the objects their class will be working with during the session. 

Please do not use all this information with your class before your visit as it will undermine their investigation and discovery on the day.

Libraries, museums and archives hold objects, like artefacts, documents and books which help us to find out about the past. These can be divided into primary and secondary sources. 

Primary evidence 

Primary sources are created at the time of an event or very soon after something has happened. These sources can be rare or there can be many of them if they were widely available at the time. 

All of the following can be primary sources

· Diaries 

· Letters 

· Photographs\ art

· Maps

· Vide and film 

· Sound recordings 

· Interviews and oral histories 

· Newspapers

· Magazines

· Published accounts and stories 

Secondary Evidence 

Secondary sources are created after primary sources and they often use primary sources as examples. Secondary sources can give opinions or an argument on past events or on a primary source. There are often many copies found in books, films and online. 

All of the following can be secondary sources

· History textbooks 

· Biographies

· Published stories 

· Films of historical events 

· Art

Once you have decided what is primary and secondary evidence it is important to question them to find what they say and who wrote them.

Questions to ask are:

· What – what is it? 

· Who – who wrote it? Made it?

· When  - when was it created?

· Where – where was it created?

· Why – why was it created? If it is a letter – is it a love letter? A work letter? Does it tell you why it was created? If not can you guess why? 

Una Wilson, Sussex land girl 


A Women’s Land Army was formed in 1917 in response to concerns that the country was not producing enough food.  When Britain entered  the war in August 1914, about half the food  consumed by our island nation was imported.   Farming was in decline and 250,000 farm labourers were called for military duty. By 1916 shipping was seriously restricted by enemy action and the home harvests were poor.  

With the start of World War II, the Women’s Land Army was ready to start work once again. Most land girls worked away from home and lived in hostels or lodgings. They were trained at schools such as Plumpton Agricultural College in East Sussex, or learned ‘on the job’. Recruitment campaigns had promised a ‘happy and healthy life’. The land girls quickly learned that it was also hard, monotonous and sometimes lonely, with very little leisure time.  

At its peak in 1943, the WLA comprised some 80,000 land girls, 3,710 of whom worked in East and West Sussex. The WLA did not disband until 1950, by which time about 200,000 land girls had been recruited. 

The uniform worn by land girls formed part of their daily working lives. Uniform signifies 

conformity, order, allegiance and working identity. When the land girls were photographed as an ‘army’ this was clear. But often they worked alone, or in small groups in rural communities where they stood out because of their modern, and relatively masculine, breeched uniform. 

Land girls in Sussex worked in agriculture, farming and forestry. Major crops were wheat, oats, barley, potatoes, mangolds (animal food), sugar beet, flax, hops, orchard fruit and vegetables. During the war the quantities of crops grown increased significantly. In East Sussex the acreage of wheat, potatoes and vegetables more than doubled and the quantity of barley grown increased ten-fold.  

Today, in Sussex and elsewhere, many land girls – they still call themselves land girls – have formed networks and meet regularly for coffee or to attend commemorative events. They share their experiences and knowledge generously with new generations. 

In 2000 British Women’s Land Army Society members were invited to join the annual 

remembrance ceremony at the Cenotaph. In 2008 they were given official recognition from the British government with the award of a commemorative badge in honour of their service. 

Una Wilson was born on the 20th September 1922 in Scarborough, Yorkshire. Her father was Walter Harold Todd who mounted exhibitions. “ That is why we came to Brighton because he had an exhibition of architectural models which we exhibited in the King’s Apartments (of the Royal Pavilion) for 10 years 1931-1940.” During the war her father became the National Service Commissioner for West Sussex. He was also the first person in Brighton to volunteer for the Home Guard. 

Una Wilson joined the Land Army in January 1941 and left in May 1945. She volunteered for Brighton Co-poration first to help on the land as she hoped this would mean that when she did officially join she would remain in Brighton living with her family, which is what happened. Her family lived in Woodingdean and she worked on land there in Sheepcote Valley and on land on the edge of the race course. This was land that farmers had not cultivated before as it was too steep to work on. “The farmer was sceptical and sarcastic at first but then he realised that we could do the job and we got on with it, he calmed down”. 

Una’s job was to drive the tractors, she had 1 day training and then had to get on with it. After a while the Land Army sent down other women to be trained with them for which Una received an extra payment. 

In summer they worked Mon – Fri 7am – 5.30pm, in winter 7.30am – 6.30pm and they worked 7am – 12.30pm each Saturday all year. During the harvest they worked for 6 weeks solid without a break 7am – 10pm. During this time they also got extra sugar rations and a pot of jam to keep their energy up. “We were strong as an ox after a while. I reckon it stood me in good stead for the rest of my life.”

The farmer mainly grew corn, oats, barley, sugar beet, kale, potatoes and mangel wurzels for the cattle. The farm also had bullocks and pigs. 

Una went to dances on Saturday nights and was also a part of the Brighton Little Theatre Company which she said was “complete relaxation you got to forget about it until the alert went off.” Due to her father’s connections she had her 21st birthday party in the Saloon at the Royal Pavilion. 

Una married in 1950 and moved to Berkshire. 

“We reckon we were doing a really satisfying rewarding job because I mean we had to feed people and the more we could produce the less had to come from overseas and risk blokes being blown up. I will say that we were conscious all the time of the blokes in the firing line – always and therefore everything we did we thought well, you know, at least we’re dong something towards… to help them and we were helping them as much as we were helping the rest of us in the country.”

Sake Deen Mahomed, Shampooer to the King 
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Sake Deen Mahomed, Lithograph, Thomas Mann Baynes, c1825

Imagine you’ve just arrived at your destination after a long uncomfortable journey and you are ushered into a luxuriously appointed building, decorated with beautiful scenes of oriental landscapes.  Here you can relax in a steam bath, be massaged or sit peacefully on the balcony overlooking the sea.  This isn’t a modern day spa but the magnificent baths Sake Deen Mahomed established in Brighton in the early 1800s.

Born in 1759 in Patna, Bihar Sake Deen Mahomed grew up in the Bengal region of British India in a Bengali Muslim family. He served in the Bengal army of the British East India Company as a trainee surgeon. He became attached to the army at the early age of 10, and was taken under the wing of Captain Godfrey Evan Baker, an Anglo-Irish Protestant officer. Mahomet resigned from the Army in 1782 and accompanied Captain Baker to Britain. 
Mahomed came to London after a series of travels and established the first curry house in England.  The business failed but, being a true entrepreneur and showman, he saw that Brighton was fast becoming a fashionable health resort.  He opened his first bath house in 1814 and introduced ‘shampooing’ to his clients.  To be shampooed (a body massage), the customer sat inside a flannel tent which was filled with scented steam.  The shampooer put his or her arms through sleeves sewn into the tent and shampooed the customer.

In the 1830s he built a new bath house on King’s Road (where the Queen’s Hotel now stands) and with the patronage of the Prince Regent, whom he attended at the Royal Pavilion, built up an impressive clientele.  Visitor books from that period have survived and can be seen at the Brighton History Centre; they include numerous members of nobility as well as the Prime Minister, Lord Peel.

Mahomed realised the benefits of good publicity. He advertised in the local press and wrote a number of books extolling the virtues of his treatments.  These are also available for the public to see.

The Museum collection has part of his court costume which he wore on his visits to the Prince Regent and when he attended the Brighton races. His portrait hangs in the Images of Brighton gallery at the Brighton Museum.

He died aged 102 and is buried in St. Nicholas’s churchyard and, although he is commemorated by a Blue Plaque in London, no such memorial exits in Brighton to honour such a flamboyant and colourful personality.

Mr Elphick, butler of Preston Manor 
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The earliest settlement in the area dates back to Saxon times. The name ‘Preston’ derives from the Anglo-Saxon word ‘Preste-ton’ meaning a priest’s holding. By the time the Doomsday book was compiled Preston was one of the eight manors held by the Bishop of Chichester. It belonged to the Bishop of Chichester for a period of 471 years.

The earliest surviving parts of Preston Manor date from about 1250. The house comprised two rooms, a hall and a parlour which can still be traced in the basement beneath the present ground floor.

From 1510 four families have owned the house: the Elringtons, the Shirleys, the Westerns and the Stanfords. The house was leased to the Stanford family in 1758 and bought by William Stanford in 1794.

The last owner of the house was Ellen Stanford who inherited Preston Manor when she was five years old. Ellen married twice. It was after her second marriage to Charles Thomas that she made Preston Manor her home. Due to a provision in Ellen’s father’s will, Charles took Ellen’s surname. Ellen and Charles moved into Preston Manor in 1905 and this is when the house was remodelled and the Dining Room and a new servants’ wing added.

Ellen and Charles had no children. They planned to leave Preston Manor to Ellen’s grandson Vere. Vere was the son of John Montagu, Ellen’s son from her first marriage. However, Vere died, aged 28, from tuberculosis contracted as a result of a gas attack during World War I.

After his son’s death, John Montagu hoped that he would succeed to the house but his constant feuding with Ellen resulted in his being cut out of her will and disregarded as heir. 
As early as 1918 Ellen had made plans to sell the house to Brighton Corporation. By 1925 Charles purchased the house and had a Deed of Gift drawn up which would leave it to Brighton Corporation upon their deaths. When Ellen and Charles died within a short time of each other in 1932, the house was put under the administration of Brighton Corporation’s Museums Department and, as requested by the Stanfords, it has been maintained much as it would have appeared in their lifetimes.

Maurice Elphick 1885-1982, was the butler at Preston Manor from 1903 to 1932. The butler was the senior male servant at Preston Manor. He was responsible for the serving of wine, the storage and cleaning of the silver and waiting at table. He acted as an intermediary between the family and the staff. He wore formal clothes which were distinguished by a deliberate solecism, for instance the wrong tie or the wrong trousers, so that he would not be mistaken for a gentleman. He was always addressed by his surname. Before 1905 his pantry was situated next to the boot hall, where he would supervise the cleaning of the shoes; after the alterations to the house made in 1905, the butler’s pantry was moved west, close to the new kitchen. He answered the front door, and received and announced guests (‘gentle folk’ were taken straight to the drawing room, ‘persons’ waited in the hall.) Another of his duties was ironing the newspapers to dry the ink.

Before 1914 the indoor servants were grouped into two departments headed by the two upper servants, the butler and the cook-housekeeper. Mr Elphick supervised the two footmen, and the odd man. The cook-housekeeper supervised the four housemaids and the kitchen and scullery maids. In all there were 12 indoor servants, including Bertha, Ellen’s ladysmaid. Outside the staff consisted of four gardeners and the chauffeur, James Watson, they were not included within the house hierarchy and reported to Wiliiam Cripps, agent to the Stanford Estate. 

The servants had to be carefully deployed and servants rooms were planned so that male and female servants’ areas were segregated and there was a minimum of contact between the family and the lower servants. The rule was that a servant should not be seen unless ministering to a need. One kitchen maid never saw the family rooms throughout her years in service, and a housemaid recollected that staff aprons had to be so highly starched that they rustled; this was to warn Ellen of the impending approach of a servant. 

The day began early for the servants 6.00am for the lower servants and 7.00 am for the upper servants. Rooms had to be cleaned and prepared before the family rose; the kitchen fire had to be heated in the boiler attached to the range so that hot water could be carried in brass cans to the bedrooms for washing and bathing in hip baths. In the winter the grates had to be cleaned and throughout the year, when the family was in residence; the carpets were brushed and the beds aired and made. Work was necessarily labour intense. Kitchen tables were scrubbed with sand, soap and hot water, the range was black –leaded and fire irons were rubbed with oil and then emery paper or brick dust. 
Servants generally worked until 10pm with two hours off in the afternoon, a half day off a week, and one Sunday off every month. The hours were long, but it should be remembered that when the famliy were abroad (often for as long as 5 months a year) work was necessarily lighter. During this period, the staff were put on board wages, that is weekly cash payments given to servants for buying their own goods when the family was absent. In addition, real wages were higher then money wages because the servants were provided with accommodation, food, drink and liveries if needed. Servants’ meals were ample and nutritious, tending towards the plain and wholesome. Bacon was normally served at breakfast, while lunch could be chicken, pork or lamb served with potatoes and Yorkshire pudding. On Sundays at Preston roast beef was served. A side of lamb for the servants was brought from Wales every week. Supper was usually what was left from the family’s meal. The staff were also paid beer money, the amount depending on sex, status and age. Many employers also paid for laundry and medical care, at Preston all the staff were inoculated against smallpox at Ellen’s expense. However, although the parlourmaids’ clothes were supplied by the Stanfords, the housemaids and upper servants often had to buy their own working cloths, a considerable cost that cut deeply into the year’s wages. 

After the First World War fewer servants were employed and footmen, who were primarily a status symbol, were replaced by parlourmaids. Nevertheless, 8 indoor staff remained until 1932. Ellen left generous legacies of £300 to her agent and surveyor William Cripps, £100 to Mr Elphick the butler, £100 to James Watson the chauffeur, £100 to the parlourmaid Ellen Nicholls and £100 to Bertha Rorhbach, her lady’s maid. 

After the death of the Stanfords in 1938 Mr Elphick remained at the house as Custodian. In total he worked at Preston Manor for 56 years. 
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You may also like to visit …

· The Royal Pavilion

The Royal Pavilion was the extravagant seaside residence of King George IV.  The lavish interiors combine Chinese-style decoration with magnificent furniture and furnishings. Adorned with gilded dragons, carved palm trees and imitation bamboo staircases, the palace's unique style mixes Asian exoticism with English eccentricity. Daring and inventive colours feature throughout, and there are many original items on loan from HM The Queen.

The Royal Pavilion offers independent visits and guided tours to school groups

· Brighton Museum & Art Gallery

Brighton Museum & Art Gallery was originally King George IV’s riding stables. In 1873 the building was converted into a museum, with the incorporation of a library in 1902.  Brighton Museum & Art Gallery boasts dynamic and innovative galleries that provide greatly improved access to the museum's nationally and locally important collections.  Galleries include Fashion & Style, World Art, Performance, Body, Fine Art, Local History and 20th Century Art & Design. The museum has a thriving temporary exhibition programme, ensuring that visitors have greater access to the museum’s large collections, and opportunities to enjoy a broad and exciting range of art, past and present, as well as touring exhibitions.

Independent visits and taught sessions to school groups as well as school loans can be booked.
· Hove Museum & Art Gallery

Hove Museum & Art Gallery houses the most important contemporary craft collection in the South East outside London, and one of the most significant toy collections in the UK. See the magical Wizard's Attic where highlights include dolls, teddy bear, a working train set, a workshop for broken toys and a bedroom split by time. There is also a Local History gallery containing the Amber Cup, one of Britain's most important Bronze Age finds, and Fine Art, Film and Exhibition galleries. 

Hove Museum & Art Gallery offers independent visits and taught sessions to school groups

· The Booth Museum of Natural History

This beautiful Victorian museum is the place to see dinosaur bones, a whale skeleton, and hundreds of species of British birds and butterflies.  Feel, touch and learn about natural history in the interactive ‘hands on’ gallery, and admire the macabre art of Victorian taxidermy in this quirky museum. 

The Booth Museum of Natural History offers independent visits and taught sessions to school groups as well as Natural History School Loans

· Preston Manor

This old Manor House evokes the atmosphere of an Edwardian gentry house both 'upstairs' and 'downstairs'. Dating from c1600, rebuilt in 1738 and substantially added to in 1905, the house and its contents give a rare insight into life during the early years of the 20th century.

Preston Manor offers guided tours and Victorian role-play to school groups
To find out more please visit our website � HYPERLINK "http://www.brighton-hove-rpml.org.uk" ��www.brighton-hove-rpml.org.uk� or contact 


Museum Learning   


03000 290903 


visitor.services@brighton-hove.gov.uk
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